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Abstract 
Considering the advantages and limitations evidenced by multiple analysis of the integrated approach, teachers recommended an 
integrated approach to curriculum or aspects of it, pointing to the responsibility of teachers to achieve a correct coordination 
between the integrated themes and the classic ones. The purpose of this study is to identify the perceptions of primary school 
teachers on integrated teaching approach in order to achieve a SWOT analysis to determine its efficiency in terms of integrated
primary design. Also, on the assumption of the teachers’ opinion, we have in view the development of good interdisciplinary/ 
cross-curricular organization practices of the learning offers. 
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1. Theoretical framework 
In the context of the previously described theoretical evolutions, the necessity to form and develop competences 
in the educational process is accepted nowadays as indispensable in most educational systems. Major problems 
belong on one hand, to the manner of organizing and defining these competences in order to describe and „become 
operational” and, on the other hand, to the identification of those modalities (technologies) which would lead to the 
* Corresponding author. Tel.: 0745662196. 
E-mail address: tudor_lori@yahoo.com 
Open access under CC BY-NC-ND license. 
 Romanian Society of Applied Experimental Psychology.
729 Loredana Sofi a Tudor /  Procedia - Social and Behavioral Sciences  127 ( 2014 )  728 – 732 
real formation of the described competences. In a report of the World Bank (1999) one can observe the effort of 
adapting to the new values, due to the fact that in order to meet the permanent fluctuations of economic changes, the 
pupils need strategic abilities. Presently, the curriculum is perceived as being very loaded and having a low 
relevance for the adult life. School must reformulate the activities in the sense of forming and developing 
fundamental competences: communication competences in the maternal language and in one or two international 
languages, fundamental competences in mathematics, science and technology; digital competences; axiological 
competences; competences for the management of personal life and for the evolution in the career; entrepreneurial 
competences; competences of cultural expression, the long-life learning competence 
(Recommendation 2006/962/EC of the European Parliament and of the Council of 18 December 2006 on key 
competences for lifelong learning)  
The evolution of the educational policies in Romania determined the tendency to a qualified curricular analysis 
and planning of concrete educational situations and individualization of the learning experiences. (Cretu, 1998) 
Educational Reform in Romania intervened through National Curriculum for preschool in 2009 and through OM 
3418/ 2013 which provides the modification of syllabi for preparatory, I and II classes with the implementation of 
the integrated approach in preschool and primary educational levels. Introducing the integrated themes into the 
compulsory curriculum has been tested in recent years. In the development of the integrated school curricula, there 
have been used European educational policy documents such as Improving the Quality of Teacher Education - 
EC(2007) or the Report of the General Directorate for Education and culture, on the implementation of the general 
plan for Education and Formation 2010- 2030, which underline the fact that an open educational environment needs 
a new school architecture, including a transdisciplinary curriculum and new competences of the didactic staff. The 
integrated curriculum meets the principles and the exigencies of the strategies at the national and European level 
which „encourages the creation and in the educational system of a new culture which will promote the developing of 
competences and the adjusting of the educational offer to the demands of the socio-economic environment” 
(Postadheration Strategy, MECTS). 
The assumption of the interdisciplinary approach of the learning contents refers to the ensuring of the unity of 
knowledge and the transgression the interdisciplinary borders of disciplines. The educational interdisciplinary 
approach promote a new conception on the selection and organization of contents, on the planning and organization 
of teaching and learning, which consists in the fact that „the methodology of curriculum elaboration  requires the 
educator to select, to use and to dose or to articulate all the components and stages of didactic activities according to 
objectives, avoiding the isolation or overrating of a component (method, means, instrument) to the prejudice of 
another". (Vaideanu, 1988, p. 69) 
The integrated approach of the contents must be accompanied by the modernization of the other aspects of the 
educational process: finalities, the ways of organizing learning, the used strategies and means, evaluation etc. The 
integration of the educational contents is a necessity and a challenge. The teaching/ learning/ evaluation strategies 
are conditioned by a multitude of objective and subjective factors. They present advantages but also some 
disadvantages. However, we need to be cautious in our wish to be modern and to innovate school practices, since the 
balance between extremes (differentiation on disciplines or total integration) seems to be the most efficient solution. 
At the level of class activity, these lines of educational policy express the necessity of a good knowledge of the 
pupils in order to identify the needs, the interest and the personal rhythm of development of each pupil. 
Additionally, the educators must develop the capacities to adjust the learning situations, the contents and the 
educational materials to the individual characteristics of pupils by creating certain learning situations close to real 
life. Authentic evaluation represents another methodological situation recommended by the policy of the educational 
reform in our country. According to this approach, disposes of regulation effects on teaching, one on hand, but 
especially on learning; thus, the pupil becomes aware of his stage of formation and develops the learning autonomy. 
By formative evaluation, the pedagogical approach is centered on pupil-adjustment of the process, having in view 
the promotion of the learning activity as a motivational driving (Tudor, 2011, p. 42).  
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2. Design of Research 
2.1. The Purpose, objectives and hypothesis of study  
The objectives of this study involve the identification of primary school teachers perception regarding the 
effectiveness of achieving interdisciplinarity, analyzing the following aspects: ways of achieving integration, 
strengths /weaknesses in concepting integrated activities, difficulties in achieving integration. We hypothesized that 
their perception is dependent on teaching experience (expressed in years), and the level at which they teach - grades 
0, I, II, respectively, grades III-IV. There is also a correlation between curricular content that is - in relation to 
curricular areas / areas where integration is done - and the level of curriculum integration.  
2.2. The Methodology of Research 
The Participants of this study were 38 primary school teachers, men and women who taught in urban and rural 
areas in Arges, who were invited to participate at this survey at the end of the 2012-2013 academic year, all teachers 
had I degree, being one of the criteria by which they were selected. In this experiment it had been involved only 
teachers who supported teaching activities in an integrated manner. 64.2% of them taught 0, I and II classes, only 
35.8% were teachers of III and IV grades. 
The research data was gathered by using a self-assessment sheet adapted from Integrated Approach of Curricular 
Content. Customizations for Primary Education coordinators Miron Ionescu, Bocoú Musata. Self-evaluation of 
integrated activities sheet consists of items centered on teacher: how to integrate curriculum, operational design of 
projection and implementation of integrative educational scenario, difficulties met by the teacher, curriculum 
support elements relevant in the context of mainstreaming, the teaching strengths, weaknesses in teaching, personal 
reflection for future activities. 
3. The Analysis and Interpretation of Results  
By analyzing frequency responses investigated subjects, the importance of integrated curricular approaches to 
achieve effectiveness of teaching is valued differently. When required to establish, according to importance granted 
and on a scale from 1 to 10 (1 – the most important, 10 – the less important), a hierarchy of integrated activities, 
teachers assess the following characteristics: they ensure learning efficiency – 12 %, socialise students and favour 
getting peers to know each other in the classroom – 12 %, increase students’ interest towards learning – 12 %, 
develop creative, lateral thinking and critical judgement – 11 %, they develop a spirit of class competence and 
cooperation – 11 %, provide a learning positive environment – 9 %, they develop students’ responsibility – 9 %, 
eliminate teaching routine – 8 %, favourise teaching creativity – 8 %.  
Another item of the questionnaire requires that teachers state the obstacles in using integrated activities. They 
assess on a scale from 1 to 10, that integrated activities are hard to adjust to concrete class activity, according to the 
following factors: inadequate to teaching some matters from different curricula – 18 %, alteration of the teaching 
course comparing to the designed one– 15 %, because they frustrate more timid students – 14 %, difficulties in 
achieving the objectives of the syllabus – 9 %, difficulties in the adjustment to students’ characteristics – 9 %, 
difficulties in adjusting teaching means – 8 %, difficulties in the evaluation – 8 %, difficulties in the structuring and 
the accesibility of the teaching contents – 6%. 
In order to identify which forms of curricular integration manifest more opening, the subjects have been asked 
Which are the predominant modalities of integration you use?, the answers showing that interdisciplinarity is 
frequently used at the level of a curricular domain, regardless the didactic experience. Among the arguments we 
listed: school curricula approach themes accordingly at the level of a curricular domain, themes are more accessible, 
there are sufficient similarities with monodisciplinary planning which proved efficient in time. Subjects having little 
didactic experience are more open to the interdisciplinary modality, integrating disciplines from different curricular 
domains (Tabel. 1).  
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Among the examples offered by the subjects, for the I-st grade, interdisciplinary situations are to be found at 
Language and communication, respectively at the curricular domain Sciences. For the second grade, we identify an 
extended approach, by the development of certain interdisciplinary situations among disciplines belonging to 
different curricular domains, as it follows: Romanian language integrated with musical education, mathematics 
integrated with practical abilities. For the III-rd and IV-th grade, the examples are limited, isolated according to the 
diversity of the syllabi contents from the school curricula. Examples of curricular integration appear for the contents 
of geography and history – curricular domain Man and Society, respectively, integrations between contents of Civic 
education and literature. In exchange, the contents of Language and communication with those of Mathematics are 
not found among those of curricular integration. 
Table. 1 Modalities of integration                                                                Table. 2 Possibility of achieving integrated activities in primary
class 
preparatory I-II III-IV 
Cou
nt 
Colu
mn % Count
Colum
n % Count
Colu
mn %
To what 
extent is it 
possible to 
appreciate the 
integrated 
teaching 
activities in 
primary 
current 
conditions?
very small 
extent
0 ,0% 1 2,9% 0 ,0%
small 
extent
8 32,0
%
19 54,1% 21 67,0
%
appropriat
e measure
1 4,0% 2 5,7% 0 ,0%
largely 13 52,0
%
13 37,3% 9 29,7
%
very 
largely
3 12,0
%
0 ,0% 1 3,2%
As regards the operational modalities of planning and implementing of the integration didactic scenario, there are 
differences registered from one level of experience to another, but also in relation to the school grades. Teaching 
having little and large experience manifest reserve towards integrated didactic activities. These say that the 
development of thematic activities, through cross-curricular planning can be achieved with difficulty due to the 
following arguments: there is no availability of a logistic base, the large number of pupils does not allow a flexible 
grouping according to the varied learning tasks, difficulties of pupils’ coordination, due to a different intellectual 
level and abilities, the school curricula is very loaded and implicitly, the fear of failure in obtaining good results in 
the cognitive education of pupils. However, teachers of primary school grades (preparatory, I, a-II-a) develop 
integrating activities to a larger extent. The subjects from the preparatory classes explain that although initially they 
were skeptical, they got used to this form of activities and underline the following strengths: an increased interest of 
pupils for the activities which do not have predominant cognitive sequences, the psychical tension and fatigue are 
smaller as related to other series of pupils, many activities involve play and pupils like this, flexibility in planning 
the activity, in the organization of the working modalities, the development of the pupil-centered activities, 
possibilities of adaptation to the pupils’ needs (Tabel. 2).  
Among the disadvantages of this form of planning and organization, the subjects enumerated difficulties of 
adaptation to the present school curricula, the lack of space in schools, inadequate logistics and material base. In 
order to identify what is the weight of integrative elements in their activity, educators are asked to complete a 
hierarchy of the teaching means they employ, according to their percentage („List, according to importance granted -
1 for the most important, 5 for the least important – the integrated design you employ in your activity”). As observed 
from the statistical data, teachers from classes 0, I, II use integrated design resources in a small percentage (only 
16,6% of them give rank 3); teachers from classes III-th and IV-th grade use them in a larger measure (20% - rank 1, 
36% - rank 2, 33,3% - rank 3). 
teaching experience
0 – 10 ani 10 – 20 ani
peste 20 
ani 
Cou
nt 
Colum
n% 
Cou
nt 
Colu
mn%
Cou
nt 
Colu
mn%
Which 
are the 
predomi
nant 
modaliti
es of 
integrati
on you 
use?
monodisciplinary 5 20,0% 5 14,3
%
1 3,2%
interdisciplinarity- 
in an area of the 
curriculum
2 44,0% 16 45,7
%
22 71,0
%
interdisciplinarity-
between different 
curricular areas
11 2,0% 13 37,1
%
7 22,6
%
transdisciplinary 7 28,0% 1 2,9% 1 3,2%
all forms 0 ,0% 0 ,0% 0 ,0%
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4. Conclusions 
The conclusions of the study emphasize the dissonances between the curricular paradigms inventoried in the 
educational reform and school reality. One can observe the lack of experience of the educators as concerns the 
interdisciplinary planning and implicitly a relative superficial knowledge of the specific practices. Among the 
curricular integration modalities, most subjects plan interdisciplinary learning situations, at the level of a curricular 
domain, and rarely integrate contents which belong to different curricular domains. The activity is more frequent 
used in small grades, as compared to the III-th and IV-th grades where teachers are more reserved.  
The operational modalities of planning and implementing of the integrative didactic scenario are different as 
compared to the school level and to the didactic experience of the teacher. The integrated approach is limited, being 
achieved within the taught disciplines, where isolated correlations are established among the contents of other 
disciplines, more often within the same curricular domain, or with real life situations, applying interactive strategies 
and following the development of the integrative type learning results.  
Actual curricular integration practices underline the lack of a clear and coherent undertaking in their planning and 
implementation. The lack of unity in the operational modalities of planning of an integrated learning situation is due 
in our opinion to a diversity of planning models which circulate among practitioners, some of them without a 
scientific base. Another reason could be the lack of certain examples of good practice and the lack of effective 
models from the current practice. Due to a relatively empirical knowledge of the integrated curriculum, the teachers 
evaluate positively the formative value of the interdisciplinary activities on the cognitive and social development of 
pupils. Taking into consideration school practice, and the fact that integration activities are found predominantly in 
case of the disciplines in the curricular domain Man and Society, and less in the domains Mathematics and nature 
sciences, respectively Language and Communication, we can consider that education is more informative than 
formative and teaches insist more on developing cognitive performances and less in developing the socio-emotional 
ones. Regardless of training situations created, contents integrating the method of use must be subject to the 
requirements of teaching strategic components - means, methods and embodiments of the activity, to lead to 
satisfactory results in relation to educational aims concerned. 
The design of teaching activities should be done with the rigor to ensure effective practical approach, but not 
necessary. Innovative integrated design is a trend in the evolution of curricular theories, but not mandatory 
dimension. In achieving this objective will take into account the context of the determinant factors and conditions 
embodiment, the valence and obstacles/ difficulties. Flexible curricular approach is an objective in the evolution of 
pedagogical paradigms, but the requirement to obtain effective teaching activity is accomplished by achieving a 
balance between old and new, between traditional and modern, between the known and unknown. 
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